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principles upon which, as we have seen, curricula have tradi-
tionally been based, is entirely wrong.
Now it is no reflection upon the experimental psychologists
to say that, so far as their findings affect the school curriculum,
they have, to some extent, been forcing an open door. Long
before the problem of the transfer of training had been
systematically studied, the dogma of formal education had
been attacked on more general grounds. The disappearance,
for example, of large doses of English grammar as a prime
ingredient of an elementary course, and of Latin grammar as
an essential element in a secondary course, was an accomplished
fact before the experimentalists had come into the field. They
performed, as perhaps they generally do, the useful function of
making clearer and surer what many people saw before. Even
if their investigations had never taken place, the reform of the
school curriculum would have taken place. After all, the results
they claim to have achieved only signify that a certain quarrel
among the psychologists, amateur and professional, as to the
effects of different school studies, is, perhaps, nearer being
composed. The pity of it is that the psychologists as such
should ever enter upon the field of controversy about curricula.
Now that one group of psychologists claims to have destroyed
the arguments of other thinkers, including some other psycho-
logists, we may realize more clearly that the curriculum is not
a question for psychology at all. It is a question of relative
values for the purposes of human life, and it is, therefore, a
question for the philosophy rather than for the psychology of
education.
Conclusion What, then, are the guiding principles which
ought to determine what shall be taught in the
schools? Adherents of the hard old pedagogic regime still
hold that the precious deposit of mental culture, and of habits
of patient industry, left behind by certain traditional studies,
settle the matter. But they are a dwindling band. As far back

